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The training program for mothers is described in the following phases: (1) Orien- 
tation and directed observation; (2) Demonstration and role piey; (3) Classroom partici** 
potion with minimal structure; and (4) Classroom participation, instructional. 






Objectives and Procedure 

The first step of the intervention program w*ts to establish parentol cooperation 
explaining the need for interaction between mother and child. The second step was to 
erase some of the tension, fear, and frustration that was aroused when mothers knew they 
would be tesied as well os the children before the program was under way. Third, to 
mothers an over-all view of the variables perceptual, conceptual, and languid develof^ 
ment os v/ell as attitudinal development in persistence, tolerance and delay of gratification 
which were a part of the classroom program for the children. Fourth, to heljp mom^ 
stand the development of their children os foe process of a series of s)«temdtlb 
being linked together to form a complete pattenr^ of sicills and ohderstanding. 
parents had little knowledge of their potential influence in their child's i^velop^^^ 
seemed feasible to explain the things they should know^ by using the cledsn^ tedcw 
and children for illustrations. ^ ^ ^ 












The mothers were introduced to each other and were giyw the ndirtw pf . 

teacher and group member. We began our work of orientation by ^inting 6bt tw diw 
ent phases of classroom octivity trying to point out the ends-means roldti^hi|^ fo 
emerging in these initial classroom days. ^ 

Because children, and mothers os well, had ^en dceusfomed to folhj^, W 
and if they wanted, the period of adjustment was explplhed as foe tiime 
be atuned to a new routine and foe attitudes necessory to moke foe clwrige, fo 
could develop foe necessory skills for listening, observing, following directt^^, oss^wtmg, 
organizing foeir thoughts, and then verbalizing them.. Porerits wefo ^ 

foe techniciues and positive reinforcements being given by foe teacher to nrotivdfo th# 
cbiidren to want to participote, to want to develop self-control, fo wcfot to shafo, arid fo^ 
wept to work os a group os well as develop a positive image of themselves. ' 

Dgring »hl* period, poronh were looking primarily at their owii childreri, bpt #ew 
encouraged to look at the entire group with concentration on rpinute tmprovemwiS iw«r 
than looking at negative behaviors. Also mothers were told step^y-step why the tewher 
had sdie^rled activities. This was done iir on effort to show <he rrwther tfiat forming gted 
hohits will help the child adjust to routine, thot his attitude of tolerance end persUtwee 
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might be developed while developing other skills. They were also told why the teachers 
were giving M&M candy to all children for any positive effort. This was being done to 
develop in the child a sense of belonging os well os a sense of achievement, or»d to 
stimulate the children to want to follow the directions of the role model while develop- 
ing a sense of direction. 

At home the practice in contrast was, if rewards were given, they were given os 
a bribe for types of behavior the patents wanted. The child was seldom rewarded for 
seif-lnitioted behavior. The mother usually gave the child something for be mg quiet or 
slMing down or leaving her alone while she was doing something else. Parents were toid 
why teachers were using statements such as "Let's put on our listening ears, or e s 
button our lips," or even ringing a small bell to get attention. 
encourage the children to listen. The teachers were rewarding the children to ge 
to sense achievement and to also encourage them to respond. At the same time, 
were being rewarded for listening and for appropriate evaluative comments m e a ou 

activities in the classroom. 

in order to impress upon the mothers the importance of order and organization in 
the child's environment, attention was brought to the bareness ©f the classroom. Too many 
things, whether games, toys, furniture, or what have you, can confuse, frustrate, m6 
lessen the chances of the child to concentrate; therefore, materials were introduced and 
brought in gradually. 

the Lead Teacher introduced the activities during large groupand small group _ 
teachers followed through in small group activities attempting to build the some skills with 
fewer childrer^ Using the teachers as role models, the mothers were told that they, too# 
could follow ft. jugh at homo in the same manner. The mbthers began to observe the 
children sitting for longer periods listening and following direction and to 
- positive reinforcement can motivate the kind of responses that are riecessory for skill 
building and learning. As they watched their children grow, fhey, too, began to listen 
mpie attentively as well os to solidify their efforts to work os a giooi>. They began to ask 
for their M&M's or recognition before it could be given In edition to entering 

info group discussions, the parents at this time had began to look df ofoer children lof o** 
than their own, and to point out the progress that was befog foode ih all children. 

During the second phase of the program, while obefoatfon fonttn^ we began fo 
hove meetings in the conference room. Here the porents were fo^ed fo many perce^I 
inaterlofs and shown 5ww n simple puzzle may be used for many leasnlng activities, suw 
o^ .eountlr:g shopes, color, size, position, ofolnol position, os well Os fo develop language 
They were also given suggestions of things found in the home that could be adapted fo 
leamii^ while working with their other chlidron* Appropriate stories were used as follow- 
up of class activities. All activities were explored to foe 

concef^ to be developed. By this time the learning slfoatfon hod become *6 much ® 
part of the mothers that they organized a parent's club designed to share ^perlenc^ foey 
found htlpfol while working at home and the creative nwterlali that they developed. As 
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suggested, activities in the conference room were follow-up of units being followed in the 
clossroom* Discussions included self-expression in describing activities and how they may 
be used at home through introduction of stories and nursery rhymes. 



An example of conference room activities is on activity entitled “Who Ever Saw." 
This was used to demonstrate to the mothers how to develop skills in numbers, numerals, 
sets, colors, counting, asscciation, and how to encourage or motivate curiosity in the 
child, to denote action, to listen for sounds as well os to develop ia^tguage both in artic- 
ulation and speaking in complete sentences. While the child was the focus of discussion, 
the mother's skills and abilities were being improved. This story was also recorded os one 
of the mothers dromotized the way she had presented it to her children or home. 



To encourage the children to talk ond to think, parents were asked to ask their 
children such questions as "Why do we wash our bonds before we eat?" or "Why are there 
parking rules?" or "Why do we cook food?", etc. Not only did we read stories and sing 
songs in the conference room, but we did a lot of dramatizing and pretending followed by 
questions, answers, and rewards. Our songs and finger plays were interesting. For 
instance, "Where is Thumbkin?" a finger counting game for recognizing, assoc iating, 
longucge, coordination, and control, was a favorite. There were many, many other 
activities that could be described which were used to build the mother's repertoire. 



We also went on field trips with and without the class. The purposes for the 
mothers (^ing on field trips were two-fold: to illustrate to mothers how such outings 
could b^efit the <mtire fbmily, ond also to provide models of ways in which she could 
exploit suchi q trip. For instance, the airport trip was a follow-up on the children's unit 
"Things tfiot Go" and it was the parent's first step In direct cont^t with all the children 
in d learning situotion. Here, we were working or developing skills of size, shapes, 
counting, etc. One rnother asked a child to put on his listening ears. The child replied, 

"l orn Sony, but i left them at school." The mother quickly answered, "Let's see if we 
can't ifind some more." She said, "Oh, yes, here are some in my pocket." Immediately 
she pretended she was giving the child the listening ears and they began counting telephone 
booths os she had started in the beginning. This was quite qh exciting experience because 
we were dil eager to see whot kind of response the parent was going to give. The child 
was lmmed1ati;<V reworded by the mother with a hug for putting on his ears and counting 
thji six telephone booths. 



Our Held trips extended to the fire station, music store, lanh, pet shop, library, 
museum, park end supenharket. 

!^ch Invcivenient began . to yield immediote results. The mothers, began to be 
curious and to oik questions: 'What mokes a kernel of popcorn pop?** Our response to 
thot wos^ " Let's find out." T.'iere^re, we hod to take another trip to the library to do 
some resebreh. course, we coihe up with the oriswer, "the heot tiansfoims the mois- 
ture iiiside th^ Icemei into steom. The force of the steam burst the ketpel open." 
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Another question was asked, "What is the difference between white and black pepper?" 
And, while at the library we looked this up, too* Still another good <iuestlon was asked, 
"Has coffee always been the favorite drink in America?" which is a fourth grade social 
studies question. We found the answer to this question, also, but something else happened. 
All mothers ore now members of the library and are actively using this valuable com- 
munity resource. The demonstration and role ploy phase generated a greet deOk of mater a 
preparation fsr home use. We encouraged this activity by providing construction materials 
and suggesting sources where they might find free and inexpensive mat.?r?ds* MctsiSis 
hove rnsds teSevTiions, furniture sets for the presentation of stories to their childr^*n suets 
os dramatization of the story, "The Three Bears." They have also made ^stuffed animals, 
puzzles, lotto games and many, many other creative devices to share \/ith each other. 

One mother is now having a story hour for the neighborfiood children. 



In preparation for the third phase, classroom participation, all mothers were 
asked to take a critical look at the small group teacher and her group of children and te 
evaluate a morning's activity, during small group and large group octivitieii as well. Our 
first formal step in the classroom was at the snack period at which time the lead tMcher 
t.*rroduced the mothers to the small group teacher and her group, not as mothers, but os 
assistant teachers. Here the modier had to establish rapport but at a time when the group 
was involved with a self-reinforcing activity. Control problems for the mother were at a 
minimum and she could concentrate on using the situation to work on skill development 
with the children. The mothers experienced success rather easily and were 
next step involving large group activity. Here the mothers were developing skills in 
group control; while the instructional lesson is the lead teacher's responsibility, me inot eir 
must also be attentive to the lead teacher to help direct the group's attention os met 
lesson progresses. Frot the large group activity we move into a child select^ <^tivity. 
During this period the mother assumes responsibility for one activity. Even though 
this is not a teacher's foimolly planned period, th<j motirer must keep in msr^i the skills 
being taught and motivate the children by asking c£M??SF5fi??ic€jtjng with 

them while they are with her. 



Of the twenty mothers, there are seventeen now in the classroom. Two are^wbfk- 
ing with selected activities, eleven are working through snack and large group dctivity 
and four are in the ciassroom for snack only. Our next step will be one of making 
structured lesson plans in preparation for going intc the classroom os permanent Ottistents. 

We have attempted to make the mothers aware of the potential learning rttkteitW 
available to them In the home. Constant and self conscious efforts hdvd been made to 
broaden the mothers' horizons in the belief that they will be able to use their enierging 
awareness of society's advantages for their children's development. 



An example of a home experience odapted as d fbl low-up 6f concepts being 
developed in the classroom had its seiting wlien mother yras preparing dji evening ^ 
The mother suggests playing a gome to .'ee ''Who can remember" odd "Who cori te|l," 
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says, "Everyone will get o chance to answer* Now let*s put on our listening ears and 
looking glasses end thinking cops c" Then mother soys, "Now l*m going to be the leader 
and when I ask a question, I will begin with the one on my left*" She calls the child's 
name, and moves around to the right* "Are you ready? Then, let's go* What piece of 
furniture is closest to the sink? Or is next to the sink? What is directly over the sink? 
Can you find three things ihcst ore exactly alike? How do you know what I am cooking 
for dinner since you can's see If? If you're not using your eyes, you must be using your 
*" And she continues this game on and on* We hove worked with positions of 
left and right, or directions to the left and to the right, next to, over, under, number 
sets, likeness and the sense of smell or being oble to detect what is being cooked without 
seeing it* In such a setting our mothers have found all learning is not goined from the 
printed page, that we must develop the sense of looking and seeing what is around us* 

The data from the research indicates that such a program can have a marked effect 
upon the mothers from disadvantaged backgrounds* Over the initial seven month contact 
period the overage WAIS-IQ gain was 6 points* Similar gains ore expected In other areas 
that we are studying* 

Perhaps the most exciting changes we see, however, will not be reflected in 
psychometric meosures* 

One of these unobstrusive measures might be the number of mothers who hove 
returned to school or are obtaining o new training* Seven of our mothers have mode such 
steps* Another might be the upward mobility that has begun to be shown* Several of 
pur families want to leave federal housing and buy their own homes* While we cannot 
take credit for such motivational changes directly, we believe a self-help program 
designed to develop skills can have a profound impoct on families from disadvantaged 
backgrounds* 





